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gg?EsNE'Il':I:-FIOUE Bien-étre et santé mentale
z sont associés a de meilleurs
Le bien-étre des enfants : ' DE L’EDUCATION résultats scolaires : plus
e | AIUNALE ey
— : - grande disponibilité
mentale, motivation,
UNICEF (2013) engagement dans les
Bien-&tre scolaire : mgs%mcs aplprgntlssages, p?e,n sze
156me de 'OCDE créative et capacités de

résolution de problemes

(e.g., Lyubormirsky et al.,
2005 ; Taylor et al., 2017)
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* Sociales
* Cognitives Bénéfices sur les CPS, la santé mentale et les résultats scolaires

* Emotionnelles dence Intervals at Post for Total Sample and Each Intervention Format

Outcomes
Méta-analyses de 213 o
. I . i Emotional Academic
en contexte scolaire : SEL skills \ e performance
I
Group I :
Total ES I 0.57* B 0.24* 0.27*
sample CI 104810 0.67 0.14 to 0.35 0.15 to 0.39 CASEL (Collaborative
N L _e_ _L. 49 35
Class by ES 0.62* 0.25" 0.34* to Advance Social and
Teacher CI 0.41 to 0.82 0.08 to 0.43 0.16 to 0.52 Emotional Learning)
N 40 20 10
Class by ES 0.87* 0.21 0.12
Nonschool CI 0.58 to 1.16 -0.01 to 0.43 -0.19 to 0.43
Personnel N 21 14 3
Multicomponent ES 0.12 0.27% 0.26*
CI —0.35 to 0.60 0.07 to 0.47 0.16 to 0.36
N 7 15 22
*» < .05.

Durlak et al. (2011). The Impact of Enhancing Students’ Social and Emotional Learning: A Meta-Analysis of School-Based Universal Interventions
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Méta-analyse Durlak et al., 2011 (N > 270 000 éleves)
Programmes d’une durée moyenne de 40 séances

Effets sur :

- estime de soi

- relations positives avec les pairs et les enseignants

- réduction des symptémes de stress, d’anxiété et de dépression
- résultats scolaires

Méta-analyse Taylor et al., 2017 (N > 90 000 éleves)

Effets maintenus sur le long terme (6 mois a 4 ans apres l'intervention) :
- estime de soi

- relations positives

- réduction du stress, de I'lanxiété, de la dépression

- résultats scolaires
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* Sociales
« Cognitives Avantage aux programmes menés directement par I’enseignant.e référent.e

* Emotionnelles fidence Intervals at Post for Total Sample and Each Intervention Format

Méta-analyses de 213

. Emotional Academic
en contexte scolaire SEL skills distress performance
Group
Total ES 0.57* 0.24* 0.27*
sample CI 0.48 to 0.67 0.14 to 0.35 0.15 to 0.39
N 68 49 35
Class by ES 0.62% 0.25% 0.34*
Teacher CI 0.41 to 0.82 0.08 to 0.43 0.16 to 0.52
N 40 20 10
Class by ES 0.87* 0.21 0.12
Nonschool CI 0.58 to 1.16 -0.01 to 0.43 -0.19 to 0.43
Personnel N 21 14 3
Multicomponent ES 0.12 0.27* 0.26*
CI —0.35 to 0.60 0.07 to 0.47 0.16 to 0.36
N 7 15 22
*» < .05.

Durlak et al. (2011). The Impact of Enhancing Students’ Social and Emotional Learning: A Meta-Analysis of School-Based Universal Interventions
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Méta-analyse Wiglesworth et al. (2016)

Importance de la formation approfondie des professionnels, avec une
explicitation des mécanismes ciblés par l'intervention et un suivi des
professionnels pendant la mise en ceuvre du programme sur le terrain

Importance de I'adaptation culturelle des programmes pour permettre de
maintenir I'efficacité dans un autre contexte (favorise une meilleure adhésion au
programme par les intervenants et une meilleure acceptabilité du programme
par les participants)
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Une approche processuelle pour développer les CPS de maniere

transversale par des interventions basées sur la pleine conscience

Autres processus :
Acceptation

10h d’ateliers agissant sur plusieurs

processus psychologiques qui
agissent chacun sur plusieurs CPS

Ateliers de

pleine conscience Attention

Auto-compassion
Equanimité

Facteurs Biologiques

e.g. Processus :

décentration f‘& =)
Facteurs Sociaux ——] J

CPS : résolution L ré -
¢ o I:egulf:\tlon CPS : empathie
de problémes des émotions

Facteurs Circonstanciels } f

10h
d’ateliers

: , : : , Ateliers scenarii
Ateliers résolution de Ateliers compétences

problemes en 5 étapes émotionnelles

développement
empathie

chacun
sur une CPS
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Entrainement attentionnel et attitude de non-jugement/non-reactivite :
Porter son attention intentionnellement a I'expérience qui se deroule,
moment apres moment, et sans porter de jugement.

Kabat-Zinn (2009)
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(+) Attention
Performances
cognitives et
Méta-analyses des etudes controlées 3 666 éléves académiques

randomisées (2014, 2019) 1 348 éléves
(-) Comportements
problématiques
Revue systéematique des interventions 39 études ) Résilience,
a l’école (2018), a ’adolescence 13 études ado
(2019)
(+) Bien-étre a I'école

> 1000

enseignants (-) Stress, anxiété,
dépression, burnout

Méta-analyse des interventions
réalisées aupres d’enseignants (2019)

Dunning et al., 2019; McKeering et al,, 2019; Theurel et al., 2018; Zarate et al., 2019; Zenner et al.,, 2014



Developper les CPS de maniere transversale " ® Santé
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10h d’ateliers agissant sur
plusieurs processus psychologiques
qui agissent chacun sur plusieurs CPS

Interventions de
psychologie positive

S8 Autres processus :
Auto-compassion

Facteurs Biologiques
e.g. Processus :
1 réorientation de l ‘ x =)
I'attention
Facteurs Sociaux —

CPS : coopération

1 CPS : auto-évaluationl CPS : régulation

positive des émotions
Facteurs Circonstanciels

Ateliers travail en
équipe

Ateliers Ateliers compétences
confiance en soi émotionnelles

Total 10h
d’ateliers




: o '.5 Santeé
Programmes de psychologie positive +® e publique

e ® France
2

Psychologie positive

« La science qui etudie les
conditions et les processus
contribuant a
I'épanouissement ou au

fonctionnement optimal des
individus, des groupes et des
Institutions »

(Gable & Haidt, 2005)

Passage d’une...

approche classique centreée sur la
remediation des deéficits, les
problemes, les lacunes, les troubles...

A unc...
approche centrée sur les ressources,
les forces, le fonctionnement optimal
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Strengths-Based Positive s{ Contemplative Education: A Systematic,
Evidence-Based Review of the effect of Meditation
Interventions in Schools

Aneesh Kumar P’ (5 - Fahima Mohideen

Review of Education
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Abstract Schools need reliable eviden Fdduc Paychol Rev
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Abstract

Positive schooling is the positive psycholog]
learning environment. A strength-based apy 3 N
change and well-being. The scoping revie] they consider if and how such progran] P o0 Siﬁv e psy C]]. Dl o g}, 5 Ch o l'_'ll-lf

interventions that have been conducted thul 5 3 i
ramewark proposed by Arksey nd OMa timetables. This paper reviewed evidend

rogram design, outcomes, and theoretical o] PTOgTammes with respect to three sty interventions: A reflection o)

based positive schooling interventions prod) academic achievement. In total, there w * O . .
study also identified a need for evidence of The overall number of participants in th SUCCESS and ful.'l.lre dlrecnﬂn. Review of Briefl School- :‘nurna'\‘duf. mm:‘oalr;;d;ﬂo;ss;;e&(ozfzzgg -;9:1 943-1960
Interventions: a Taster | "/ oo"01%7 )

theory building in positive schooling and ed alculated. 61 % isticall N

) ) calculated, » were statistically sign . . ST 5
Keywords Positiveschooling - Character sty - ffacts on student outcomes, 24 % of the M‘f“" R Chodkiewicz m}d C]?Ilﬂ Fﬂphc EMPIRICAL RESEARCH
Y University of New England, Awtralia, 2University of Ex
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large effect of meditation upon student
a higher percentage of significant effecty

Rébecca Shankland® « Evelyn R Intemnational Joumal of Applied Positive Psychology (2019) 4:1-46
https://doi.org/10.1007/541042-019-0001 74

programmes, but this may be to do witl An meressed focus on youth development b led to an und Effects of School'based Mu'ticom onent Positivq RESEARCH PAPER
technique itself. Programme elements | wellbeing, resllience and mental health of children and young Interventions on Well-being and Distress in Adg
instructor influenced student outcomes| Bed¥ of research, specially over the last v decades, which § o _ _ ystematic Review and Meta-analysis
.. .. . .| ties oflearning and development across the years spent at schy @) Springsr S cerce+ Business Madia Ney .
propositions: proposition 1—meditatio 1 v peychology, which i changing our conceptions of youl SEARCH: A Meta-Framework and Review Check for
cognitive functioning; proposition 2— part for a new era of sudent-centric teaching practios dedig Claudia Tejada-Gallardo ' - Ana Blasco-Belled " - Cristina Torrelles-N of the Field of Positive Education updates

increasing emotional regulation. Suggq ks comenot only from researchers mnd paycho logits, butaby  \pepraet Resesrch audies |

i i tho declopment of mor ff] 57 7% = v %5 g chons e
. - BINIELO Y poing but ako in Erms of

efectivensss of such intervent jons, there is a large dsparity bet| N
and what & being taught in dassrooms. A set of key { H L a of FPls
overcrowded cumiculam, accessbility of information, teacher | administrators and teachers to put
role in shaping the effectiveness with which an imervention & { PPLs across the board a3 toocompli
the recent development of postive psychology school -based pf present a review of brief PP
these imitatves can be enhanced w reach a wider mnge of| wrage invalvement in such in
effectively nto dmssroom practice. ized inip Four sections ac
oy, mindfulnes, gratitude,
practices which have been sunc s
on student leaming and well-bei
highlighted in onder & foster best
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Abstract
Multicomponent positive psychology interventions are increasing in th pred: 20 June 2019 /Pubit onfine: 26]
) The Author(s) 2019

effectiveness in adolescents is still scarce, especially in the school
multicomponent positive psychology interventions increase well-being a
results on these outcomes limit their samples to adult populations. The aim
analysis is to evaluate and compare the immediate but also long-lasting effe Abstract
psychology interventions aimed at increasing well-being indicators of men| This paper presents a data-driven, meta-framework to support evidence-based decisions
well-being) and reducing the mo?;t common psychclugical distress indif:al for researchers and practitioners when designi.ng, i.nvestigati.ng and implemcnﬁng
aqule?cenls. A total of 9 r.andomlzed and non-randomized conu'olled.marl positive education interventions: the SEARCH framework. SEARCH was developed
criteria for the meta-analysis. The results showed small effects for subjectiv| . e e . .
being (g =0.25), and depression symptoms (g = 0.28). Removing low-quf through a two-stage process. Stage one comprised a large-scale bibliometric review and
effect sizes for subjective well-being and a considerable increase for psychol| thematic grouping of topics based on natural language processing of over 18,403
Keywords Positivepyehologying (10 o o e found cvidence tor th ety | P Y HOWOEY, Studles. Stage two involved action research with ten schoo’s
Sehook - nd met: Y ! testing the practical validity of the wellbeing themes identified in stage one with
psychology interventions in improving mental health in the short and long-{] . . . .
psychological well-being, and depression symptoms were identified. Effects Edmm‘c'rs' The result of these two stages identified six overarch I.I'lg: pathways to
symptoms remained significant over time. In light of our results, edu wellbeing that formed the SEARCH framework: 1) strengths, 2) emotional manage-
encouraged to include positive practices within the schools’ curriculum as| ment, 3) attention and awareness, 4) relationships, 5) CO‘pi]'lg and 6) habits and gOElS.
helptoenh.ance adalescem.si mental health. ]funher n.ascar.ch is needed in of The aim of this current review paper was to examine the existing educational and
based multicomponent positive psychology interventions in adolescents. psychalagy lit e for evidence of whether each SEARCH paﬂm.'ay has been fi 1
Keywords  Positive psychology - Well-being * Intervention  Multicomponen| tg successfully foster student wellbeing. Seventy five peer-reviewed studies (total
student N'=35,888) were reviewed from North America, Europe, the United Kingdom,
L 4 Asia, Australia and New Zealand. Results demonstrate the value and applicability of
De nombreuses données probantes oSk b o g o e 81
mEn used to discuss current gaps in positive education research as well as present the utility
of SEARCH as a framework to support positive education science and practice.
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ForceS Emotions  Attention  Relations Coping Habitudes
Satisfaction I.E. . : Stress Manag Clarté buts
. - , ) Acceptation Connexion . : . .
Bien-Etre Emotions Gratitude . : Estime de soi = Autorégulation
Affects + Estime de soi . .
Engagement Affects + , : . Relations Relations
: , Détresse - Satisfaction , .
Relations Détresse - Détresse - Détresse -
Résultat Eneagement Satisfaction Fonct® co Adaptabilité Satisfaction
esu .a S chg)tes Confiance Notes 8 Apprentissage Intérét Motivation
scolaires Notes Notes Notes

Waters & Loton, (2019). SEARCH: A Meta-Framework and Review of the Field of Positive Education
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Des interventions probantes permettant d'agir sur le developpement
des compétences psychosociales et favorisant I'amelioration du bien-
étre, de la santé mentale et de la réussite scolaire de maniere durable.

Les tailles d’'effets observés post-programme prédisent le maintient
des effets dans la durée (Taylor et al., 2017).
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